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Myownexperienceofcrossinginternationalbordersinpursuitofpersonal,professional,andeducational
goalshasbeenasignificantinfluenceintheformulationofthishandbook.Ihaveencounteredmanyof
theissuesfacedbystaffandstudentsinsocial,cultural,educationalandlinguisticcontextsvastlydif-
ferentfrommyown.Personallinkstothistopichavebeenavaluablesourceofinsightandimbuedme
withthedrivetoseethishandbooktoitsfruition.

Asshort-termstudyabroadprograms/coursescontinuetogainpopularitythroughoutmuchoftheworld,
thishandbookpresentsacollectionofworksfromleadingscholarsinthefield.InstitutionsofHigher
Education(HEIs)areinvestinginstudyabroadasamajorcomponentintheireffortstointernationalize
theircampuseswithmanyhavingestablishedinfrastructuresinsupportofoutboundmobilityexperi-
ences.TheinternationalmobilityofHEstaffandstudentsnotonlycontributestotheinternationalization
ofHEIs,butcanalsoimpactontheoutlooks,subsequentlifestyles,andfuturecareersofparticipants.
And,whileinnovationofinternationalcurriculumcanoccurinmanyways,studyabroadprogramsin
particular,warrantevaluationduetotheproliferationofrelatedresearchoverthepastdecade.

Throughoutthishandbook,andareviewoftherelevantliterature,scholarsuseatypologyoftermsfor
short-termstudyabroad,includingbutnotlimitedto:academicinternships;bilateralstudentexchanges;
educationorsemesterabroad;extendedfieldtrips;faculty-ledtours;fieldorareastudies;intersessionor
immersionprograms;integrateduniversitystudies;internationalclinicalandpracticalpreservicetraining;
internshipsorco-op;mentoredtravel;project-basedandservice-learningplacements;schoolexchanges;
andtravelseminars(refertoTheForumonEducationAbroad,2001).Ingeneral,suchprogramsinvolve
relativelysmallgroupsofstaffandstudentsembarkingonashort2-6weekperiodofstudyoverseas—
perhapsata‘partner’institution—whichofferssuchadvantagesasashortertimecommitment,lower
costs,greateradministrativeease,and/ormeetsspecificobjectivesrelatedtoanimportantfacet(s)of
theHEcurriculumwithoutdisruptingnormalsemesterperiods.

Intheliteraturepertainingspecificallytothecross-bordermobilityofstudents,thePush-Pullmodel
isawidelyacceptedanalyticalframework.Significantly,internationalshort-termprogramscanvary
widelyintermsof‘home’countrypushfactorse.g.,academicfocusandrigor;duration;extentofim-
mersion;futurecareerbenefits;prerequisitestudies;proposedaccommodation;supportservices;total
cost;word-of-mouthreferrals;andoverallplanneditinerary.Short-termprogramscanalsovarywidely
in termsof ‘host’countrypull factorse.g.,climate;commonalityof language;geographic location;
healthcarefacilities;ideologicalaffinity;politicalinterests;racialtolerance;reputation;safety;security;
andsocialatmosphere(seealsoBodycott,2009;Bodycott&Lai,2012;Li&Bray,2007;Mazzarol&
Soutar,2002;Salisbury,Umbach,Paulsen,&Pascarella,2009).
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Studentshavetheopportunitytoparticipateinuniquelydesigned,special-interest,andpersonalized
studiesoverseasguidedbythetutelageofamentoringfacultymember(s)on,forexample:‘Biodiversity, 
Extinction, and Community-based Conservation in Madagascar’;‘Literacy and Special Education in the 
Dominican Republic’;‘Fashion Merchandising in Milan’;‘German Studies in Lüneburg’;‘Southeast 
Asian Field Biology’;‘Studio Art in Florence’;and‘Vienna Master Courses for Music’.Whilestudy
abroadprogramsshouldbe‘enjoyable’experiences,theyshouldnotbepromotedorviewedas‘aneasy
studyoption’,‘time-off’ora‘vacation’.Studyingabroadisnotavacationandavacationisnottanta-
mounttoastudyabroadexperience(Perry,Stoner,&Tarrant,2012).Thelegitimacyofstudyabroadis
linkedwithfulfillingmajor/minorand/orelectiverequirementsthatstudentswouldneedtotakeevenif
theyremainedattheir‘home’campus.

Principally,thereneedstobean‘educative’connectionbetweenthe‘home’and‘host’destination/
organizationforadvancingHEteachingandlearningopportunities.Certainly, themorerelevant the
internationalexperienceistotheoveralleducationalobjectivesoftheprogram/course,themorestaff
andstudentswillbenefit.Studyabroadoffersaninvaluablechancetodiscoveradiverseculturethrough
a personal, professional, and educationally enriching experience. Nevertheless, as Donnelly-Smith
(2009)noted,certainstudentsenrolledinstructuredprogramssuchaseducation,engineering,medi-
cine,nursing,andpharmacyforexample,maybelesslikely,orreluctant,toparticipate.Thedecisionto
facilitate(staff)and/orundertake(student)ashort-termstudyabroadexperienceisnotalwaysasimple
orstraightforwardone.

Increasingly,allstudentsneedtobepreparedforaglobalworkenvironmentandHEIshaveadutyto
meetthegrowingdemandforstudyabroadopportunitiesthatareinclusiveoftraditional,non-traditional,
andfirstgenerationHEcohorts.Proponentsstressanumberof‘positive’outcomesorkeycompetencies
forthoseundertakingastudyabroadventure, includingsuchmarketableskillsas:acceptingforeign
valuesandbeliefs;adaptingbehavior;buildingconfidence;communicatingacrosscultures;deepen-
inglearningandinspiringrigor;detectingethnocentrism;encouragingsolidarity;engaginginactive
observation;enhancingcivic-mindedness;facilitatingintellectualgrowth;fosteringempathy;increas-
ingself-awareness;practicingreflexiveunderstanding;preventingstereotypesandprejudice;showing
culturalhumility;andtoleratingambiguity—tonamebutafew(e.g.,Crossman&Clarke,2010;Hadis,
2005;Stebleton,Soria,&Cherney,2013;Tarrant,Rubin,&Stoner,2014).Asalreadyalludedto,global
encountersmayfacilitateaclearersenseofpersonalandprofessionalpurpose,visionandambitionthat
mayotherwisehavebeenoverlookedbystayingdomestic.

Theoverallmissionorchiefaimofthishandbookwastoofferaninternationalplatformforspecial-
iststocontributeandsharetheiradvice,data,experiences,findings,ideas,perspectives,research,and
futurerecommendationsforhowtheirHEIisaddressingtheissueofincreasedparticipants,providers
andqualityofshort-termstudyabroadofferings.Withthisinmind,thisvolumewasconceivedwith
thefollowingobjectives:

• Toengageinintellectualexchangeandpresentacomprehensivevolumeofresearchthatbrings
togetherconcepts,strategiesandapproachesforinternationalization,exchange,andstudyabroad
issuessurroundingoutboundstaffandstudents,andthecross-borderdeliveryofHEacrossmany
partsoftheworld;

• Tobroadenpedagogicalexpertisethroughconnecting,informingandleadingempirically-based
andrigorous researchactivitiesassociatedwithstudyabroadat theHE-level.The information
mayenrichexistingprograms/courses,orcreatenewonesbyimprovingofferingsandraisingstan-
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dardssothatstudyabroadopportunitiesalignwithbestpractices,andsuccessfullymeetglobal
challenges;

• Tofacilitatedeepdiscussionintocurrentandfutureresearchprioritieswithrespecttotheoretical,
conceptualandpracticalaspectsofinternationalizationviastudyabroad.Thisincludesthemoti-
vationsfor,andtheobstaclesfacing,regional,nationalandinstitutionalpolicies,procedures,and
methodsrelatedtothedeliveryofHEabroad.

Sincetheexperiencesofstudyabroadaremanyandvaried—notalwayscomfortableorevenposi-
tive—thishandbookexplorestheintricateandmultipledeterminationsofchangesinparticipants,both
staffandstudents,aswellasprogramdeliveryandpraxis.Thishandbookhasbeenorganizedthemati-
callyintosixsections:

• Section1istitledShort-Term Study Abroad Trends and Demographics.Withagrowingemphasis
ontheinternationalizationofHE,studentsareheadingabroadinrecordnumbers,butwho,where
and why questions lay the foundation for subsequent chapters. These three chapters provide a
deeperunderstandingoffactors(suchasgender,race,andintendedmajor)thatmayaffectstudent
intentandultimateparticipationinstudyabroad,aswellasgeographicdistancefrom‘home’and
attitudesaboutothercultures.

• Section2titledPre-Departure Considerations for Outbound Mobilitycontributestoimproving
understandingofvariousfactorsthatunderpinstaffandstudents’decision-makingwithregards
tostudyabroad.Sevenchapterscontributeknowledgetoformulatingeffectivecross-institutional
communicationandcollaborations.ThissectionalsoelucidatesrecruitmentstrategiesforHEIs
toattractstudentsasmotivationaldivergenceswillhaveimplicationsformarketing,orientation,
transitionandretention.

• Faculty-Led International Exchange and Service-Learning ExperiencesarecapturedinSection3.
Sevenchapterspresentamulti-disciplinaryarrayofstudyabroadprograms/coursesinfieldssuch
asBusiness,Design,Engineering,HumanResourceManagement,InformationTechnology,and
MarketingacrossAustralia,theUKandtheUS.

• Section 4 is specifically focused on Global Health-Related Courses and International Field 
Placements.ThearrayoffivechaptersarecenteredaroundGlobalHealth,Medicine,Pharmacy,
SocialWork,andotherexperiential,socially-responsible,andcivically-engagedinternationalen-
countersinpredominantlydevelopingcountries.

• DedicatedtoTeacher Internationalization and Preservice Practicums Abroad,Section5presents
sixchaptersthatexploreundergraduateandpostgraduatestudentsinthedisciplineofeducation,
andpredominantlythoseundertakingapreserviceteacherpracticumplacementinanothercoun-
try.Theseworks,comprisingmostlyofqualitativedatatakenfromsurveys,interviewsandfocus
groups,relaystudents’personalandprofessionalgrowthasfutureeducators.

• Section6,Second Language Acquisition and Intercultural Awareness,exploresavarietyofre-
search traditions in thefieldof language learning abroad, including identity formation, accul-
turation,communicationandsocialization,languageacquisition,measurementofproficiency,and
interculturalcompetencies.

Thecarefullyselectedchapterswillraisetheconsciousnessofmany:academicians;administrators;
advanced-level students; cross-cultural trainers; educational institutions; educators; employers; gov-
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ernmentofficials;HEcounsellors; internationalstudentservices;marketingspecialists;participants;
policy-makers;program/coursemanagersanddevelopers;andotherresearchersinterestedinshort-term
andoutboundstudyabroad.

SECTION 1: SHORT-TERM STUDY ABROAD TRENDS AND DEMOGRAPHICS

OdgenandStreitweiserlaunchthishandbookwithChapter1,whichconcentratesonaconciseoverview
ofresearchintheareaofUnitedStates(US)educationabroad,beginningwithabriefdiscussionofthe
changingroleofUSHigherEducation(HE)andtheever-increasingmomentumtowardassessingand
documentingoutcomes.Thisisfollowedbyabriefoverviewofthemajortrendsincontemporaryedu-
cationabroadresearchintheUS,withparticularemphasisonresearchinshort-termprogramming,and
anassessmentofthemajormethodologicalanddesignchallenges.Duetotheirimportancetoeducation
abroadandHEresearch,briefattentionisgiventothemajortheoreticalmodelsthathavetraditionally
informededucationabroadresearchintheUSandtheconceptualframeworksfromrelateddisciplines
thatmayfurtherextendeducationabroadresearch.Commonlyusedinstrumentsarediscussedincontext
ofmeasuringoutcomes.Somenotablegapsintheexistingresearchandneededdirectionsarealsoshared.

Nerlich,inChapter2,outlinesvarioussourcesofdataavailableonoutboundstudentmobility,noting
theprevalenceoftwomajormobilitymodes:(a)fulldegreemobility,or(b)creditmobility,thelatter
beingcommonlyreferredtoasstudyabroadandinvolvingstudentsstudyinginanothercountrytoac-
cruecredittowardsadegreethatwillbeawardedbackintheir‘home’country.UsingAustraliaasan
exampleofacountryembracingopportunitiesforoutboundmobility—whilealsobeingapopularstudy
destinationforstudentsfromothercountries—thischapterinvestigatesdifferenttypesofoutwardmobility
datacollectionsandthemethodsusedtopopulatethem.Italsooutlinesresearchmethodsemployedto
measurethe‘quality’ofoutwardmobilityexperiencesandthereturnofinvestmentthatmaybeachieved
bystudentsandfundingbodies,withrespecttolearningoutcomesandgraduateemployability.

Chapter3coversthePalestinianArabMinoritystudentsfromIsrael(PAMI)andthedifficultiesin-
volvedinaccessinginstitutionsofHEinIsraelforthefreeprofessionssuchasmedicine,para-medical
disciplinesandlaw.ArarandHajYehiaseethisasa‘constrictedchoice’asPAMIsearchmainlyfor
foreignuniversitiesthatwillacceptthemwithoutblockstotheiradmissionandhavefriendlyrelations
withIsrael.ThischapteranalysesthecharacteristicsofPAMIHEstudiesabroad,tracingthemaintrends
thathavetakenplaceoverthelasttwocenturies.Dataaredrawnfromofficialstatisticsanddocuments
andrepresentativestudiesofPAMIstudentsabroadconductedmainlybytheauthors.

SECTION 2: PRE-DEPARTURE CONSIDERATIONS FOR OUTBOUND MOBILITY

Section2commenceswithStarr-Glass’Chapter4,whichelucidateshowstudyabroadcanbeanexhila-
ratingandtransformativeexperience;literallymovingstudentstoaplacewhereglobalization,interna-
tionalization,andculturalawarenessaredirectexperiencesandnotclassroomabstractions.Studyabroad
providesmultiplesocialandlearningbenefitsforstudents,butinadditionitalsoaddstothevibrancyof
theircolleges.Despitethesebenefits,however,studyabroadstillremainsamissedopportunityformost
USstudentsandtheirinstitutions.Thischapteradvocatesthatstudyabroadshouldberecognizedand
celebratedasanimportant‘riteofpassage’inundergraduatelife.Thusreconceptualized,studentsshould
placerenewedvalueonthestudyabroadexperienceandcollegesshouldpromotesuchinitiativesmore
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effectively.Thischapterexploresthedynamicsofritesofpassage,theurgentneedforsignificantrites
ofpassageinundergraduatelife,andhowstudyabroadexperiencescanbestrategicallyrepositionedto
benefitbothstudentsandtheircolleges.

ClaassenThrushandVictorinodeliveradetailedcasestudywithsupportingdataonhowtheUni-
versityofCalifornia,Riverside(UoCR)hasengagedunderrepresentedstudyabroadpopulationsandhas
madeprogresstowardincreasingthenumberanddiversityofstudentsgoingabroad.Chapter5opensby
reviewingtherelevantliteratureandprovidingthecontextofthisuniversityanditsrecenthistorywith
short-term,faculty-ledstudyabroadprograms.Thischapterfocusesonlowincomestudents,butalso
featuressomediscussiononethnicminorities,firstgenerationstudents,malestudents,andthosefrom
STEM-relatedmajors.Analyzingstudentdatacollectedthroughasurveyandfocusgrouphighlights
severalkeystrategiesundergirdingthesuccessandgrowthofparticipationinstudyabroadbyunder-
representedgroups.

Chapter6byJacksoncentersonthedevelopmentaltrajectoriesofsemester-longinternationalex-
changestudentsfromaHongKonguniversity,illuminatingtheirdiverseattitudesandresponsestoun-
familiareducationalpractices.Asinternationalizationeffortsintensifyacrosstheglobe,thenumberof
studentswhoarestudyingoutsidetheir‘home’countryforpartoftheirtertiaryeducationhasincreased
significantly.ThevastmajorityofstudentsfromEastAsiannations(MainlandChina,HongKongSAR,
Japan,Korea,MacauSAR,andTaiwan)studyinasecondlanguagewhileabroad,withEnglishthemost
commonmedium-of-instruction.AsHEIsinotherregionscompeteforstudentsfromthispartofthe
world,increasingly,questionsarebeingraisedaboutwhatbenefitsstudentsactuallygainfromoutbound
mobilityprograms.Thischapteroffersvaluableinsightintothelinguistic,sociocultural,psychological
andenvironmentalvariablesthatcanimpacttheadjustmentand(non)participationofChinesestudents
inthehostenvironment.

WithinChapter7,Bretagandcolleagues,with thecontributionsof twoOffice forLearningand
Teaching(OLT)fundedprojects,andreferencetorecommendationsfromtheOutbound Mobility Best 
Practice Guide for Australian Universities,addresstheareaofpre-departuresupportforstudentmobil-
ityexperiencesinAsia.InthecurrentAustralianHEclimate—specificallyinthecontextofthe‘New
ColomboPlan’—itisimportantthatHEIsaddresstheprojectedsubstantialgrowthin‘outbound’student
mobilitytoAsia.Universitiesneedtoprovideeffectivesupportforbothstaffandstudentstosuccessfully
engageininterculturallearningactivitiesaspartofsuchexperiences.Theresearchparticipantsforthis
studyincludedeightacademicstudytourleadersandthreeadministrativestaff,plussixstudentfocus
groupsrepresentingvariousdisciplinesinoneAustralianuniversity.

Short-termstudyabroadprogramshavebeenincreasinglyemphasizedinexpandinguniversitycur-
riculasince thebeginningof the21stCentury. InChapter8,Chenganalyzsesstudents’perceptions
ofshort-termstudyabroadprogramsinthecontextofHongKongHE.Thisstudyexaminedstudents’
perceivedbenefits,concernsandtheissuestheyfacedwhendecidingontheirparticipationinthesepro-
grams.Usingquantitativeandqualitativemethods,acasestudywasconductedoneightuniversitiesin
HongKong.Resultsrevealthatstudentsstronglybelievedthegreatestbenefit(s)oftakingpartinthese
programswereenhancingtheirpersonalgrowthandinterculturaldevelopment.Thischaptercontributes
knowledgetounderstandingstudents’perceptionsandvaluesofshort-termandoutboundstudyabroad
inanAsianandChinesecontext.

InChapter9,TownsinandWalshproposethatanewborderpedagogy—basedontheconceptof
‘hybridity’—isneeded.Hybridityasaconceptisdisruptive,butusefulbecauseitforcesstudentsto
contemplatehowideologiesarelived,experienced,andfeltatthelevelofeverydaylifeasthebasisfor
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theirexperiences.Theauthorsintroduceaborderpedagogyforlivingtogether-in-difference(Ang,2001)
whichaimstofosterstudents’abilitiestorecognizeculturalbordersandbeready,throughpedagogical
preparation,tocreativelyandsuccessfullydealwiththedissonancethatpotentiallyariseswhentheir
ownculturalexperiencesandknowledgeareatconflictwiththeirnew‘host’nation’sdifferenteduca-
tionalandsocioculturalhabitat.Theyarguesuchaborderpedagogy,thatwelcomespotentialmiscom-
municationandinterculturalconflict,betterassistsoutboundmobilitystudentstoadapt—beflexible
andempathetic—andembraceanethnorelativeviewsotheyarebetterpreparedtoappropriatelyand
effectivelycommunicateindifferentinterculturalencounters.

InChapter10,SiaattemptstocategorizeInternationalBranchCampus(IBC)establishmentsbyapply-
ingboththeInstitutionDistance(ID)onriskconsiderationandtheUppsalaModelofinternationalization.
TheestablishmentofanIBCinvolvesasequenceofincrementaldecisionstobemadebyaforeignHEI,
andthischapterrevealsthesedecision-makingprocesses.Inparticular,itconsiderstherationaleandrisk
considerationsofestablishinganIBC,andproposesamodifiedinstitutionaldistancetosynergizewith
theUppsalaModel.Datahasbeengatheredbyanextensivesearchoftherelevantliterature.Thepurpose
ofthischapteristoencourageuniversityleaders,economicstrategists,policy-makers,entrepreneurs,
practitionersandotherimportantdecision-makerstoconsidertheriskreductionstrategiespracticedby
otherHEIsbeforeembarkingonabusinessventureinestablishinganIBCinaforeigncountry.

SECTION 3: FACULTY-LED INTERNATIONAL EXCHANGE 
AND SERVICE-LEARNING EXPERIENCES

Section3openswithChapter11,whereSoriaandhercolleaguesreportontheresultsofamulti-insti-
tutionalstudyofundergraduateswhoparticipatedinaservice-learningabroadexperience.Datawere
derivedfromtheStudentExperienceintheResearchUniversity(SERU)survey,whichwasadministered
toundergraduatesenrolledat14large,publicresearch-extensiveuniversities(n=12,744)intheUS
duringSpring2013.Theresultsofhierarchicallinearregressionanalysessuggestthatstudentswhopar-
ticipatedinthisservice-learningabroad(11.79%ofstudents)weresignificantlymorelikelytodevelop
multiculturalcompetence,global,interculturalskills,andleadershipskillsovertheirundergraduatepeers
whodidnotparticipateinsuchservice-learningabroad.

InChapter12,ChangandhisinternationalcolleaguesspotlightstudentsintheEngineeringandInfor-
mationTechnology(IT)fieldsandwhytheyarestatisticallylessmobilethaninmanyotherdisciplines.
ThishasbeendocumentedacrossAustralia,EuropeandNorthAmerica.Whilestudieshaveshown
thebenefitsofgoingabroadforaperiodoftime,thesemessagesseemtobelostonmanyEngineering
andITstudents.Usingcomparativecasestudiesbetween/amongthreeHEIs,thischapteroutlinesand
exploresthechallengesoftryingtoencouragemoreSTEMstudentstogoabroad.Challengesinclude:
(1)studentconcerns;(2)degreestructureandprogramlimitations;and(3)facultybuy-in.Byoutlining
threecaseswherestrategicandoperationalactionshavebeentakentomitigateidentifiedobstacles,a
setofbestpracticeshavebeenexplicatedas‘mobilitywindows’.Essentially,incooperationwithfaculty
andwithincurricula,havingbothaclearmanagementframeworkanddefinedperformanceindicators
increasesthechanceoffacultybuy-in.

Tuzovic’sChapter13iscenteredonstudyabroadasanincreasinglyimportanteducationalofferingfor
teachinggloballearningandinterculturalcompetence,maturity,andstudentsensitivity.Sincetheprice
tagattachedtostudyabroadprograms,however,canbedaunting,questionsariseastohowvaluecan
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bedefinedandcreated.Somescholarshaveusedtheprinciplesof‘Service-DominantLogic’proposed
byVargoandLuschtosuggestthatstudentsshouldbeengagedasactiveco-creatorsoftheuniversity
experience.Utilizingaqualitativeresearchapproach,thischapterproposesthatthevalueprocessofstudy
abroadprogramsconsistsofthreestages:(1)valuepropositionandpotential;(2)resourceintegration
andvalueco-creation;and(3)valuerealizationevaluation.Inaddition,thisstudyidentifieskeyrolesof
theparticipantsandtheiroperandandoperantresources,whichguidethevalueco-creationprocess.A
frameworkprovidesfacultywithawaytounderstand,adapt,andmanagetheresourceintegrationand
influencestudents’studyabroadvaluerealizationprocess.

InChapter14,Fosterusesanon-essentialistlenstoexaminethecomplexitiesoflearningculturesin
thecontextofstudentmobilityinacross-facultystudy.Intheresearchliteratureregardinginternational
students’learningexperiences,afrequentlystudiedthemeisthe‘Chinesecultureoflearning’ascon-
trastedbythe‘Western/UnitedKingdom(UK)cultureoflearning’.Thisessentialistapproachtendsto
reduceacultureoflearningtoastatic,nationally-boundobjectthatexistsapriori.Across-facultystudy
examinedthecomplexitiesunderpinningacultureoflearninginthecontextofstudentmobility,using
anon-essentialistlens.Usinguniqueperspectiveson‘home’and‘host’culturesoflearningbystudents
fromChinastudying‘Business’intheUK,andstudentsfromtheUKstudying‘Design’inChina,seven
distinctthemesemerged.Theseincluded:goodteaching;goodlearning;andpeersandassessment.The
resultsinformthedesignofstudentmobilityprogramswithaspectsofinterculturalempathyaswellas
preparationforandbenefitsfromstudyabroadasafeatureoftheinternationalizationofHE.

InChapter15,Akellacommunicatesherexperienceasaninstructorandteammemberofastudy
abroadprogramtoChina.Theglobalnatureofcontemporaryeconomyemphasizes theneedforall
‘business’graduatestopossessaglobalperspective,culturalsensitivityandtheknowledgeoflanguage
andcultureofmorethanonecountry.Consequentlyfacultydriven,short-term,universitystudyabroad
programsallowstudentstheopportunitytostepoutsideoftheirclassroomsandlearnabouttheworld
inasafe,controlledandfacultyregulatedenvironment.‘Learnbygoing’(Keese&O’Brien,2011,p.
21)wouldappeartobethebestandmosteffectivestrategy.Theauthordiscussestheentireprogram,
curriculum,pedagogiesadopted,andlearningoutcomesofstudents.Intheconclusion,theauthorcriti-
callyreflectsonherinvolvementinaneducationaltourtoChina.

SECTION 4: GLOBAL HEALTH-RELATED COURSES 
AND INTERNATIONAL FIELD PLACEMENTS

InChapter16,Stonerandhiscolleaguescontendthatdespitegrowingpublicawareness,healthsystems
arestrugglingundertheescalatingburdenofnon-communicablediseases.Arguably,onemustplace
themselveswithinthebroader/globalcontext tobeginto trulyunderstandthehealth implicationsof
personalchoices.Fosteringa‘globalcitizen’perspectiveamonggraduateshasbecomeanintegralpart
ofHEdiscoursethatcanandshouldbeextendedtoincludeglobalhealth.Aglobalcitizenissomeone
whoisawareofglobalissues,sociallyresponsible,andcivicallyengaged.Fromthisperspective,personal
healthisnotsolelyanindividual,self-servingact,butrathertheconsequencesoflifestylechoices.This
chapterdetailsthe:(a)developmentofaninternationalglobalhealthcoursedesignedtofosterglobal
citizenship;(b)theresearch-ledpedagogy;(c)methodsofstudentevaluation;and(d)theimportanceof
suchacoursewithinthebroadercontextofHE.

xxxiii



Preface

InChapter17,CoryellandassociatesfocusonInternationalService-Learning(ISL),whichisunder-
stoodasastructuredexperienceinanothercountrywherestudentslearnfrominteraction,cross-cultural
dialogue,andreflection.Thepresentcomparative-casestudyexaminedUS,EuropeanUnion(EU),and
NewZealand(NZ)students’transformativelearningthroughworkingtogetherinauniversity-basedISL
coursedesignedaroundre-buildingChristchurch;apost-disastersetting.Datawereanalyzedthrough
theKiely’s(2005)TransformativeService-LearningModelandthefindingscontributenewelementsto
thedimensionofthismodelandarguethattheconceptofglobalcitizenshipmaybetterexplainamixed
cohortofinternationalstudents’service-learningexperiencesinapost-disastersetting.

MpofufillsthegapintheliteraturebyarguinghowInternationalMedicalExperiences(IMEs)canbe
usedtomeetNewZealand’sworkforcechallengessuchastheemigrationofthiscountry’sdoctorsaswell
asnationaleconomicanddiplomaticagendasofincreasingtradewithAsiancountries.Medicalschools
andcollegesofmedicineareincreasinglyhighlightingtheroleofshort-termoutwardmobilityprograms
intheformofIMEs.Inthiswaydoctorsacquireskillsastheystudyorworkoutsidetheircountriesof
training.AlthoughbenefitshavebeenreportedabouttheroleoftheseIMEsinstaffdevelopment,few
studieshavelinkedthesewithnationalworkforcestrategies,nationaleconomicanddiplomaticstrategies.
Chapter18concludesbychallengingkeystakeholdersoftheseexperiencestoincreasesupportthrough
arangeofstrategies:IMErecognitioninaccreditationprograms,policyaction,studentresourcefulness
andmulti-stakeholderinvolvementinfundingandpromotionofIMEs.

WietholterandcolleaguesunderscorehowInternationalHealthcareExperiences(IHEs)withglobal
partnerscanfacilitateconsiderableopportunitiesforstudentlearningfrombothascholarlyandcultural
perspective.USschoolshavebeenincreasingtheirfootprintinternationallybydevelopingprogramsin
othercountriesorestablishingsharedcurriculawithglobalpartners.ReputableUSuniversitieshave
becomeheavilyinvolvedintheglobalarena,evengoingsofarastodeliverdirectpatientcare,education,
andresearchabroad.TheprimaryobjectiveofChapter19istoreviewcurrentIHEsintheliteratureand
thesubjectiveand/orobjectivebenefitsoftheseexperiences,whilealsoprovidingevaluationsfromfor-
eigncounterpartsandstudentswhohavecompletedsuchIHEsassociatedwiththeauthors’institutions.

Hawkinsandherco-authorsconcentrateoninternationalsocialworkfieldeducationplacementsthat
poseconsiderablechallengesforstudents,educators,universitiesand‘host’communitiesinChapter
20.Allfourauthorsofthischapterhavemanagedinternationalsocialworkstudentexchangeprograms
atauniversityinMelbourne,Australiaoverthepast20years.Theyhavefoundthatstudentsmayface
(major)conceptualchallengesasinternationalplacementsoftentimesoccurindevelopingcountriesthat
relyuponcollectiveratherthanindividualmodelsofpractice.Contextualdifferencesrequirestaffand
studentstoconsidertheirnewlocaleandwaystoappropriatelyinteract.Thischapterdrawsuponthe
experiencesoftheauthorsinadoptingdifferentmodelswithstudentsovertheyearsandconcludesthat
thepreferredapproachisthePartnershipModelwherethereisclosecollaborationbetween‘home’and
‘host’universities.

SECTION 5: TEACHER INTERNATIONALIZATION 
AND PRESERVICE PRACTICUMS ABROAD

UsingTransformativeLearningTheory,DirkxandhisteamofcolleaguesopenSection5withanex-
aminationofthenarrativesofgraduatestudentswhoparticipatedinstudyabroadprogramsacrossfour
countries.Graduate-levelstudyabroadrepresentsanimportantandexpandingdimensionofeffortsto
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internationalizeHEintheUS.Graduatestudyabroadrepresentsakindoflearningexperiencethatis
informedbyitslocationwithingraduateeducation.Theauthorsconductedaqualitativestudyof52
‘doctoral’ students in education. Students made use of multiple frames, characterized as academic,
relational,ordeep,reflectingvaryinglevelsofengagementofthestudent’sself,indicatingacomplex
integrationofthepersonalandtheprofessionalinthestudyabroadexperience.Theanalysisofnarratives
suggestthattheprevailingimpactoftheexperienceswasanexpansionofthestudents’sociolinguistic
awareness;onlyafewstudentsindicatedreflection onandquestioning oftheirpsychologicalframesof
reference,suggestingpossibleconstraintsoftheoverallprogramdesign,pedagogy,orboth.Itissug-
gestedthatprogramredesignandareviewofpedagogicalapproachesmayenhanceexperiencesinfuture
(graduate)study-abroadprograms.

InChapter22,Vogtpresentsastudyontheperspectiveof35Europeanundergraduatepreservice
teachers who completed a teaching practice placement in the UK and Ireland between 2010-2014.
Datafromfiveyearsofreflectivereportswerecontentanalyzedandcomplementedwithfocusgroup
discussionssixmonthsafterthestudents’stayabroad.Thischapterbrieflyoutlinesthestructureofthe
practicumplacement,delineatesdatacollectionandanalysismethods,anddiscussesresultsinorderto
gaugethe‘potential’ofsuchplacementsforadvancingprofessionalizationandinterculturallearning
processes.Results indicate an interconnectionof categorieswith ‘professionalization’ aspect taking
particularimportance.

OrsatiandShallishdiscusshowcollegesanduniversitieshaveincreasinglyworkedtoprovidean
internationalcurriculum,acknowledgingthatstudentsmustbepreparedtodealwithinternationalis-
suesinaglobalizedworld.Indeed,studyabroadprogramsprovidestudentswithopportunitiestolearn
aboutcultures,customsandtraditions,economics,knowledgesystems,languageandpoliticsoutside
oftheUS.Scholarshiponstudyabroadofferingsthatemploycriticaldisabilitystudyperspectivesand
acknowledgepowerandintersectionalityarenoticeablyabsent.InChapter23,theauthorsproposethat
theinclusionoftheseframeworksprovideopportunitiestodisrupttraditional,hegemonic,andethno-
centricunderstandingsofknowledgeandwork,reflectingtheincreasinglydiversedemographicsofHE
students.Byexaminingtheprogramformatandexperiencesofstudentsonashort-termstudyabroad
programtoBrazil,theauthorsillustratehowdisabilitystudies,inclusiveeducation,culturallyrelevant
pedagogyandintersectionalityallenableaccess,participationandlearningoutcomestoandabouthis-
toricallyunderrepresentedgroupsinbothcountries.

Chapter24authoredbyKirkgoz,describesthedesignofaninnovative‘StudyAbroad’curriculumto
beintegratedintoteachereducationdepartmentswithinTurkey.Thecurriculumisbasedontheresults
ofin-depthinterviewsadministeredtoteachercandidatesand/orpracticingteachersofEnglishfollowing
theirreturnfromastudyabroadprogram.Thecurriculumisdesignedwithaviewofmeetingtheneeds
ofprospectivestudyabroadpreserviceteachersofEnglish,andaddressingpossiblechallengesthatmay
resultfromtheirparticipationinsuchprograms.Themostinnovativeaspectofthecurriculumisthatit
incorporatesproblemscenarios,andprovidesexperientialhands-onpractice.Thecurriculumcomprises
tenmodules,eachfocusingonadifferenttopic.Itisexpectedthatthecurriculumwillenhanceteacher
educators’awarenessofthecontribution(s)studyabroadmakestocreateglobalcitizens,andincrease
teachereducators’knowledgeaboutthelearningneedsofprospectivestudyabroadpreserviceteachers.

InChapter25,PowellandAramreportonauniversityshort-termstudyabroadimmersionexperience
forpreserviceteachersinCostaRica.Qualitativedatafrominstructors’fieldnotesandparticipants’
photoblogs,exitinterviews,andformalcourseevaluationswereanalyzedforevidenceofexpressionsof
‘empathy’forEnglishLearners(ELs).Findingsrevealedthatparticipantsdemonstratedempathythatwas
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linkedtopersonalandprofessionalgrowthasafutureprofessionaleducator.Toachievetheprogram’s
primarygoal,thecoursewasdesignedtoenableauthenticphysicalandemotionalstruggles(similarto
thoseofotherELs’)withpurposefullyfacilitatedreflectiontimetoaddressfeelings.

InacasestudyfromCroatia,VorkapicinChapter26,highlightshowtheinternationalizationof(pre)
schoolteacherprogramspresentsagreatchallengefortheHEsector,especiallyprofessors.Utilizingthe
relevantexperiencesfromtheperspectiveofanErasmusCoordinatorwithtwo-yearsinvolvementandan
AssistantProfessorinthefieldofSocialSciences(Psychologymajor)attheFacultyofTeacherEducation
inRijeka,Croatia,thischapterdescribesandanalyzesinformationinthecontextofinternationalization
promotionwithinthisfaculty.Implicationsthatcouldbedrawnfromthisanalysisarecloselyrelatedto
runningobjectiveempiricalresearchonstaffandstudentstowardsinternationalizationin(pre)school-
teachers’education,creatingclearandformalErasmusproceduresanddevelopingtheprerequisitesfor
international(post)graduatestudyprograms.

SECTION 6: SECOND LANGUAGE ACQUISITION 
and INTERCULTURAL AWARENESS

AspresentedinChapter27,Nagleandco-authorsopenSection6withadiscussiononhow—despite
intuitiveandtheoreticallymotivatedclaimsthatstudyabroadisanoptimalenvironmentforlanguage
development,especiallypronunciationgains—researchonitseffectivenesshasproducedcontradictory
results. Further, there is little known about short-term study abroad programs, where matriculation
numbersareincreasingfasterthaneverbefore.Thischapteranalysespre-andpost-studyabroadoral
productiondatafrom18‘advanced’learnersofSpanish,focusingonstopconsonants(/p,t,k,b,d,g/).
Resultssuggestthatstudyabroadhasavariableimpactondevelopmentandthatgainsmaybemost
evidentwhenimmersioniscombinedwithsomeformofinstruction,inlinewithpreviousresearch.
Thus,stakeholdersshouldconsiderthequantityandqualityofexposure,aswellasthecombinedeffect
ofimmersionandlanguagetrainingindesigningeffectivestudyabroadexperiences.

Chapter28byKong,isinformedbymultiplesocioculturalandsociolinguisticconceptualframeworks,
whichhighlightthecompellingimplicationofidentity(NortonPierce,1995),motivation(Dörnyei,1990;
Dörnyei&Csizér,200;Ortega,2009)andmediation(Vygotsky,1978)insecondlanguage(L2)learning.
Kongexamineshowthesense-of-selfandaspirationsofmultipleChinesestudentshaveaffectedtheir
strategiesinL2experiencesduringstudyabroadintheUS.Datasourcesincludedin-depthinterviews,
ethnographicobservations,focusgroupdiscussions,andsocialmediapostsasexamples.Withinthis
specificstudyabroadcontext,substantialdatafromthreefocalparticipantsdivulgedthatmultipleidenti-
ties,self-positioninginimaginedcommunitiesandmotivationinteractedwitheachotherinmediating
L2learners’experienceandinvestmentselections.Inotherwords,theirfeelings,sense-of-selfanden-
visionedlearninggoalsinfluencedandmediatedtheirattitudeandstrategiesininteractingwithothers.

Campbelladdressesthecommonbeliefthatoneofthebestmethodsforlearningaforeignorsecond
languageistodevelopsocialrelationshipswithnativespeakersandtocommunicatewiththemusingthat
language.AspresentedinChapter29,participationinstudyabroadprograms,wherethetargetlanguage
isspoken,isfrequentlyrecommendedtoincreaseinteractionalopportunities.However,languagelearners
oftenreportdisappointmentintheirdegreeofinteraction/friendshipdevelopmentwithnativespeakers
whileabroad.WithafocusonlearnersoftheJapaneselanguage,thisstudyexaminedthecontextsin
whichstudyabroadstudentsinJapanfindopportunitiestointeractandestablishfriendshipswithnative
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Japanesespeakers,anddiscussesparticipants’satisfaction withandbenefits ofsuchinteraction(s).The
resultsdrawupon36questionnaireresponses,aswellasin-depthinterviewswithfourfocalinformants,
allofwhocompletedstudyabroadinJapanbetween2010-2013.

ThishandbookconcludeswithChapter30andYang’sexaminationofbothverbalandnon-verbal
interculturalcommunicativechallengesfacedbyAustralianstudentsstudyingabroadinChina.Using
interculturalcommunicationtheories,theauthoranalysespotentialculturalshockandinterculturaldiffer-
encestoprovideAustralianstudentswithsocialandacademicsurvivalskillsintheirdestinationcountry.
Whiletherearemanypublicationsaboutinternationalstudents’intercultural(mis)communicationissues
andadaptationdifficulties,therearecomparativelyfewworksonAustralianstudents’interculturalcom-
municationcompetenceneededforlivinginChina.Finally,thischapterlooksatpedagogicalimplica-
tionsofinterculturalcommunicationtrainingforAustralianstudentspriortotheiroverseasstudiesand
outboundmobilityexperience(s).

InagreementwithSchaetti(2000,p.268),‘themorethatisdiscoveredinthewayofanswers,the
morethatisdiscoveredinthewayofquestions’.AsIendthisproject,Itakethelaststepinendinga
lengthy,butrewardingjourney.MysatisfactionisderivedfromachievingwhatIsetouttodo.Thatis,
toproduceahandbookthateducationalists(andothers)mayfindvaluableastheyreflectonoutcomes
associatedwiththecomplexprocessofHEinaglobalizingworld.AsShougee(1999,p.314)reflected
‘everyendingisabeginning’,andwhileIrejoiceinthecompletionofthiswork,Ilookforwardtothe
potentialforthispublicationtoactasacatalystforcontinuedscholarlyactivityinthisburgeoningfield.

Donna M. Velliaris 
Eynesbury Institute of Business and Technology, Australia
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