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Thevolume is introducedby theeditorswhose initial46pages titled Introduction: Foreign 
Language Education in the Digital Ageprovideavaluableandthoroughoverviewofhowtechnology
hasevolvedovertimeandinthelastdecadescontributedtolanguagecommunicationalongsidethe
tectonicpolitical,economic,andsocialchanges.TheIntroductionchapterisdividedintosixsections
thatdealwithimportantissuesoflanguageteachinginthedigitalage.Thefirstsection’stitleis:
Understanding language communication and technological influencesfocusesontwomajorpoints
ofinterest:languageandlanguageasacomplexterm.Thefirstissuedealswiththeproblemofhow
thelanguagewasunderstoodanddevelopedinthepreviousagesandtracksthebeginningsofprinting
techniquesinChina,Korea,Japan,aswellasinEurope.Ithighlightstheproblemoffilters,anissue
thatinstantanddirectcommunicationviadifferentsocialmediaplatformsseemstohavedecreased
intherecenttime.Forinstance,theauthorsclaimthat“immediateaccesstotheinternetprovides
uswithopportunitiestoinstantlyaccessinformationandmakeconnectionswithothersandoutside
resources” (p.xxvii).The second issuedealswith the topicof languagecomparability claiming
languagebeinga“complextermstemmingfromthedifferentwaysitisresearched,learned,utilized
inthedigitalage.”(ibid.)Theyfurtherclaimthat”languagereflectsthoughtandcanincludeany
formofsynchronousorasynchronouscommunicationthatleadstonegotiationofmeaningwhich
mayincludenottheonlythewordswespeak,writeorlistentobutalsolanguagegestures,signs,and
symbolsinoff-lineoronlinecommunicationinthedigitalage.”(ibid.).Italsofocusesonlanguage
learning,highlightingtheimportanceofdistinguishingbetween“firstlanguage(FL),secondlanguage
(SL),heritagelanguage(HL),aswellasdualimmersion(DI)andbilingualprograms”(p.xxix)and
inwhichwaytheycontributetolanguagelearning.Inordertobetterunderstandthediverselanguage
learners’contextstheauthorssuggestteachersandothereducatorstobecomemoreinformedtoapply
appropriateanddifferentiatedpedagogicalapproachesandmethodstocaterforlearners’plurilingual
experiencesandcapabilities.

ThesecondmajorsectionoftheIntroductionfocusesontechnology-assistedforeignlanguage
learninginthedigitalage.Sincethissectioniscrucialfortheunderstandingoftechnology-assisted
languageteachingandlearning,wearegoingtolookintoitwithmoredetailedoverview.Pivotalto
thetechnology-assistedlanguageteachingandlearningiswhatWangandWinstead’sclaimthat“free
accesstoportable,global,cross-cultural,individualizedandmultilingualmodesofchat,audio,and
visuallanguageinteractionexistinmostoftheworld”(p.xxxi).Theauthorsdiscussnewpatterns
oflearningthatshouldbeemployedinordertomovelearningawayfromrigidboxesandenclosed
spaces.Theyalsoclaim,“digitallanguagelearners(DLL)shouldhaveopportunitiestomovebeyond
traditionalandrigidbarriersoftraditionallanguageteachingandlearning.”(ibid.).Languagelearners
shouldinstead“mirrortheirinformallearningmodesasexperiencedviainternettechnology,computer
games,socialmedia,andmobiledevices.”(ibid.).Further,WangandWindsteadalsoclaimthatthe
focalpointofasuccessfullanguagelearninginatechnology-enhancedlearningenvironmentishaving
“institutionalsupportwithappropriatetechnologytomeetlearner’sneedsinthelanguagelearning
environment,”(p.xxxi)suchassoftwareandhardwarerequirements,highspeedinternet,whichhas
proventobeofvitalimportanceduringtheschool-closuresduetotheCovid-19pandemicacrossthe
globe.Theauthorsalsopointtohowthedevelopmentoftechnologyhaschangedthewayslanguage
istaughtandlearntaswellashowourperceptionsevolvedandconceptualunderstandingchanged.
Theyhighlighttheimportanceoftheso-calleddigitalrevolutionthattookplaceintheerabetween
the1980swiththefirsttelevisionplatformstotherelentlessdevelopmentofmobilephoneusagein
the2000s.Anewtermhasbeencoinedtobetterdescribetheeducationalnoveltyofthe1990sand
2000s,namelyComputer-AssistedLanguageLearning(CALL),whichwasdeemedanappropriate
terminthefieldofcomputer-mediatedlanguagestudy,althoughitissupposednotinclusiveenough.
Hence, Wand and Windstead and other experts in the field have suggested a more broad term,
Technology-AssistedLanguageLearning(TALL)(2019,p.xxxii).Thisisfurtherdifferentiatedinto
“Technology-AssistedForeignLanguageLearning(TAFLL),Technology-AssistedSecondLanguage
Learning(TASLL),Technology-AssistedDualLanguageLearning(TADLL),Technology-Assisted



International Journal of Digital Literacy and Digital Competence
Volume 12 • Issue 2

71

HeritageLanguageLearning(TAHLL)andTechnology-AssistedHeritageLanguageMaintenance
(TAHLM)”(ibid.).

Thefollowingthreesubchaptersdealwithtraditionalface-to-faceclassroomevolutionwithdigital
support,online/distancelearning,hybrid/blended/flippedlearning,andhome-school-andinformal
learning,allofwhichwasheavilyusedintheperiodof2020-2021duetotheCovid-19pandemicand
subsequentschoolclosures.WangandWindstaed(2019)claimthatasfarasface-to-faceclassroom
in-presencelearningtheinteractiondependsmoreorlessonthe“instructor’seducationalphilosophical
stance.Thus,shouldtheinstructorhaveamoreprogressivist(learner-centered)philosophy,thecourse
willincludesomelecturebutalsosociallanguageinteractionforlanguagedevelopment.”(p.xxxiii).
Ontheotherhand,aninstructoressentialistmightfocusonmoreteacher–centredapproachesand
methods,andconsequentlyengagelessintheclassroominteractionwithstudents,thusallowingfor
lesssocialinteractionopportunities.However,advancesintechnologyduringthe1990sallowedfor
computersupportedinstruction,learningandaswellasgameswhichcouldbeaccessedviaCDs
anddiscs(theso-calledfloppydiscs).Nevertheless,widespreadaccesstoeducationalsourcesand
greaterabilitytocommunicateonlinebecamemoreavailabletothepublicinthemid-1990s(Zarotsky
&Jaresko,2000,ascitedinWangandWindstead,2016).Thiscoincidedwithincreasedmobileor
cellphoneusageinthe2000sandgreatersmartphoneusageinthelate2000s.Similarly,changesin
learninghaveoccurredsuchasamoveawayfromtheoverheadprojectortomultimediapresentation
(withtheintroductionofsmartboardsinthelate2000s).Theintroductionofcomputer-assistedlearning
andteachingaswellastheincreasedabilitiestogoonlinehaschangedtheface-to-faceclassroom
practicesignificantly.Further,innovativedigitaldevicesandplatformsareenhancingforeignlanguage
teachingandlearninginclassroomsaswellascreatingnewspacesinsideandoutsideoftheclassroom
(e.g.,hybrid,flipped,online,home-schooling).Weshouldalsonotforgettheonsetofsocialmedia,
suchasFacebook,Twitter,LinkedIn,GooglePlus+),blogs,video-sharingwebsites(e.g.,Vimeo,
YouTube)andwebsitebuilderswhoenablestudentstoabsorbvastaudio-visualinformationaswell
asdisplayandsharetheircreativeworkwiththeirteachersandpeersalike.WangandWindstaed
(2016)continuewitha thoroughoverviewofonline/distance learning(p.xxxv),hybrid/blended/
flippedlearning(ibid.),andhomeschoolandinformallearning(p.xxxvi).

Asfarashybrid/blended/flippedlearningareconcerned,they“provideflexibilityforeducators
andtheirstudents.Hybridorblendedcoursesaredeliveredpartiallyinclassroomandpartiallyonline.”
(p.xxxv).Thescopeofblendedlearningisgenerallyintendedtoreducetheeducator’sworkloadin
face-to-facetime(Caulfield,2011).Vitalpartofblendedlearningarevideotapedlectures,online
resources,podcastsdevelopedforoutside-classlearning,whichareaccessibleonlineforstudentto
previeworreview(EducauseLearningInitiative,2012).Thus,theeducatorcanusetheclasstime
fordifferentiatinginstructionandengagingstudentsinmeaningfulcollaborationongroupprojects
insteadofinvestingprecioustimeinintroducingnewcontent.

Asfarastheflippedclassroomisconcernedgreateremphasisisplacedonlearners’abilityto
self-regulatetheirlearningaswellastocollaboratewithotherstudentseitherface-to-faceoronline
inordertobereadytotackleproblemsolvingandimprovementbeforeattendingclass(Educause
LearningInitiative,2012).

PointthreeoftheIntroductionsectionfocusesonanotherimportantfeatureoflanguagelearning,
namely theunevendevelopmentand transferability issuesofTALLpedagogyaround theworld;
secondly,theissuesoftheunevenlanguagestatusandpowerthatsuchalanguageexertsoverother
languagesanditslearners;thirdly,theinequitableaccesstotechnologyandotherdigitaldevices;and
lastly,howthelattershouldbeamended.

PointfouroftheIntroductionsectiondealswiththeriseofthedigitalcultureanditstransnational
influences.Theunprecedentedspeedofdigitalcommunicationhasgivenrisetolanguageevolutions
andcross-pollination.Forinstance,anewwordiscreated(internetphenomena)andquicklyapplied
indifferent languagesspokenontheotherhemisphere.WangandWindstead(2016,p.xlvixlvii)
claim,that“thisneologism/newly-createdwordcanskipseveraltraditionalsteps(e.g.,publication,
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translation,journalism,television)andbecomeapopularwordinanothercountrythroughsocial
media.”PointfouroftheIntroductionalsodealswithdigitalculture,withthelanguagestatusand
power,withcreativeandvisionarypowerofthedigitaleducation,aswellaswiththeonsetofdigital/
virtualuniversal language,which iswherewemakeahaltandexplain inmoredetails.Wang&
Windstead(ibid,l.)explainhow“theDigital/VirtualUniversalLanguageorD-Languagerefersto
alanguagethatiseffectiveforhumaninteractioninthevirtualworldaswellasalanguagethatis
easy,effectiveandefficientforhuman-robotandrobot-robotcommunication,whichincludesbut
isnotlimitedtocurrentprogramminglanguages.”ThiskindoftechnologyorD-Languageenables
communicationbetweendifferenthumanspeakersaswellasrobots.D-Languagealsouseslogographs
andemoticonsandthusfurthersimplifiescommunication(wehaveallheardof“lol”–laughing
outloud).Consequently,wecansaythat“imagesempowerD-languagebyincreasingthequantity
andaccuracyofinformationdeliveredinwaysthattraditionaloralorwrittenformscannot”(ibid,
p.li).Whatisalsohighlyinterestingistheissueof,asWang&Windsteadwouldputit(ibid,p.lii),
technologicaluniversalsthathaveemergedinthedigitalageandaresupposedtorepresentsimilar
formsoftechnologyforlearninglanguage.

Oneofthesideproductsofthedigitalageisthenewdigitalculture.Wand&Windstead(ibid,p.
liii)claimthat“childrenwhohavebroadaccessibilitytotechnology(e.g.,Warcraft,Wii,Facebook,
YouTube,Youku)mayspendmost timesocializingonline insteadof in real life (Gee&Hayes,
2011ascitedinWang&Windstead,2016).TheCovid-19pandemichasrevealedalltheflawsof
thedigitalsocializingofthepastdecade,sinceteenagersandadultsalikehaveenjoyedthesafetyof
mobiledeviceswhichhaveallowedthemdigitalintimacynearorfar,buttheycouldenjoyface-to-face
communicationaswellandthatwasheavilyhamperedduetotherestrictionscausedbytheoutburstof
theCovid-19pandemic.Nevertheless,thereisapositivesidetothat,namely,thetechnologyallowing
shylearnersorlearnerswithvariousface-to-facecommunicationdifficultiestointeractanonymously
withhumansandevenrobotsinavirtualenvironment.Thathascomeparticularlyhandyduringthe
schoolclosuresduetotheoutburstoftheCovid-19pandemic.

Theall-presenttechnologyisinspiteofallthepositiveithasdoneandisstilldoingforthe
humanity often seen as a human threat and not only merely as a benign facilitator. Currently,
technologiesareutilizedasfacilitatorsinvariouslanguagelearningandclassroomcontexts.Butthe
questionsthatposesitself,whetherthetechnologieswouldinthefuturereplacethehumaninstructor
ornotand there is fearof“digitalcolonization”(Wang&Windstead,2019,p. lvi).Theauthors
sustainthatthenextgenerationtechnologyisbeingresearchedandhasthepotentialtoreplacehuman
educators;thetechnologyhasnotyetentirelyreplacedthehumaninlanguageeducation.Schoolsand
universitiesprovidebenignopportunitiesfortechnologicalprofessionaldevelopmentsothatteachers
canconverttheircurrentin-presencecoursesintoonlineformatsaprocessthatwasheavilyencouraged
during thepandemicofCovid-19.Thegeneralpublicdoesnot realize thatdevelopinganonline
languagecourse(orlessonsviavirtualclassroomsinMoodle,Googledocsorsimilar)requiresalot
ofexpertiseandeffortinnotjustlanguagebutalsotechnologicalexpertise.Oncethecourseisout,
itnormallyrequireslesshumaninvolvementunlessitbecomesoutdatedorthereisatechnicalflaw.

ThelastpointintheIntroductionchapterofthevolumedealswiththeissueofwhetherweas
humansarelosingsomethingorgainingsomethinginthedigitalage.TheauthorsoftheIntroduction
chaptersustainthatthedigitalagedoesnotnecessarilymeanthatthetraditionalteachingapproaches
aretobescrappedorthattheyevenarenotbeneficial.Instead,theysuggestapeacefulco-existence
ofdigitalandtraditionalculture.Althoughthefruitofthedecadesoftechnologicaldevelopmentis
apositivefeatureandgoodnewsforthehumanity,WangandWindstead(2016)suggestathorough
rethinkingoftheroleoftechnologyinthehumansocietyand“leavebreathingspaceforindividuals
andgroupsfromallwalksoflifebysettingupboundariesratherthanpushingeveryonetoaccept
newtechnologiesordigitaldemands.”(p.lix).Basically,theauthorspleadforthesalvationofthe
traditional,originallanguageteachingandlearningapproacheswhileatthesametimenoteschewing
thegainsofthedigitalera.Itistruethattechnology“canhavethepotentialtopromotehumangain”
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(ibid,p. lx),yettheirroleshouldnotbetoecompletelyreplacehuman-to-humaninteraction,but
facilitate it andhelpcreate scenarios thatwouldbenefit and support language learningpractice,
acquisition,anddevelopment.

Thefollowingpartofthebookreviewisfocusedonpresentationoftheremaining16chapters
ofthevolume.

Chapter1(pages18)istitledReflection: How Now Shapes the Future – Emerging Trends from 
the LCTL TrenchesbyJacquesduPlessisandoffersathoroughcommentaryonthestateofforeign
languageeducationinthedigitalage.TheauthorarguesthatthecurrentpositionofLCTLs(Less
CommonlyTaughtLanguages)isseriouscomparedtothesteadyenrolmentnumbersofSpanishor
ChineseMandarinandsimilarlanguagesintheUSA,butpromisestoexploittheissueandpresent
itsperspectiveside.DuPlessistakesthesituationattheUniversityofMichiganinfocusandreports
howthestatefundingforstudents’courseshasdwindledfrom80%inthe1960stoabout16%in
2014.SimilarsituationcanbeseeninotherstateuniversitiesaroundtheUSA,whichhascaused
studentloansskyrockettomorethan1.9trillionUSdollarsin2015(2016,p.2).Needlesstosaythe
amountofpressureonthestudentshasmorethantripledduetotheirdebtsontheonehandandtheir
studyobligationsontheother.

Thedwindlingstatefundinghasoftenforcedtheuniversitiestoincreasetheirtuitionfees,which
isreflectedintheuniversity’schoiceofcourses,naturally,theywouldoptforthemoreprofitable
onesasaresultofthesituationdescribedabove.Universitiesalsooptforofferingmoreskill-based
courses,suchasnursing,alegaldegreeorsimilar,anddecreasetheofferonhumanitiesandLCTTs
induecourse.LCTTsseemedtohavegottenlessattentionandduetoshortageswithstaff,problems
withtimetableandenrolment,theywerecloseto“extinction”.DuPlessisarguesthatthetrendcould
bereversed.HealsopleadsforgreaterinterchangeabilityofcoursesofLCTTsandthepossibilityof
issuinglanguagecertificates,beitminorormajor,andhewritesinfavourofabettercooperationwithin
thecampusesofuniversities.HisproposalofanewmodelofthepotentialdevelopmentofLCTTs
isasfollows(duPlessis,2016,p.6):“Easyaccesstobroadbandinternetisexpected.Anadequate
levelofcomputerliteracyisneeded.Thestudentneedstobecomfortableenoughtolearnandwork
inapaperlessenvironmentandhaveafamiliaritywithsocialmedia.Finally,itisveryimportantfor
thestudenttobeself-drivenandasuccessfullearneroutsideofabricksandmortarclassroom.”The
factthatin2021westilldiscusstheimportanceofbroadbandinternetandadequatedigitalliteracy
isanissuethatneedseriousattention,becauseitisobvious,thatsubstantialprogresshasnotbeen
achievedintheseareas.DuPlessisalsospecificallymentionsvirtualhighschoolsthatwereonthe
riseforexampleintheUSstateofWisconsinandoffercoursesthatusuallywouldnotbeoffered
becausethestate-runschoolswoulddeemthemunprofitable.Virtualschoolshavethuslaidthepath
ofnewinfrastructureandhavethustranscended“theboundariesoftraditionalschoolingandtoavail
themselvesofnewopportunitiesthatarenotavailableotherwise.”(ibid.,p.7).

Thesecondchapter(pages1032)ofthevolumeisauthoredbyCarolinFuchsandistitledThe 
structural and dialogic aspects of Language Massive Open Online Courses (LMOOLCs).Hercase
studycontributesgreatlytotheever-growingbodyofresearchonLanguageMassiveOpenOnline
Courses (LMOOCs) by examining their structural aspects (i.e., layout and format) and dialogic
nature(i.e., interactionandnegotiation) fromthe language learner’sperspective.Asasampleof
thisexploratorystudy,15studentteachersofEnglishasaSecond/ForeignLanguagefromaprivate
graduateinstitutionontheEastCoastoftheU.S.havebeendrawnup.Theparticipantsenrolledin
abeginner-levelLMOOCoftheirchoicekeptalogoftheirlearningprocess/progressoveraperiod
ofeightweeks.Attheendofthecourse,theywereinvitedtoreflectontheiroverallexperienceby
fillingoutapost-projectquestionnaire.Thegoaloftheprojectwastoeducatestudentteacherson
thepedagogicalimplicationsofLMOOCswhileexposingthemtoonlinelanguagelearning.The
studyfocusedprimarilyonself-reportedsysteminteractionandprofiledatasincetheauthorofthe
chapterwasnotinvolvedinthedesignofanyoftheLMOOCs.Datacollectioninstrumentsincludeda
needsanalysis,weeklyLMOOClogs,andapost-LMOOCquestionnaire.Basedonthequestionnaire
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results, student-teachers’motivationwas“satisfactory,” andonly fouroutof15 student teachers
completedtheirLMOOCs.Resultsfurthershowedthatstructuralaspects(i.e.,content,materials,
andprocedures)rankedhigherthandialogicaspects(i.e.,scaffoldingandfeedback).Thisquestions
the over-reliance on content transmission and instructivist (or teacher-instruction) approaches in
LMOOCs,especiallysinceMOOCsenrolmentnumbersrelyheavilyonlearner’sself-motivationto
signupandcompleteacourse.

Chapter3(pages3358)ofthevolumeisauthoredbyGeraldineBlattner,AmandaDalola,and
LaraLomicka.ThetitleofthechapterisMindy our hashtags: a sociopragmatic study of student 
Interpretations of French Native Speakers’ Tweets. This chapter explores how French language
learnersinthreedifferentsecondandthirdyearFrenchcourses(intermediateandadvancedlevels)
understandandinterprethashtagsusingthepopularmicrobloggingtoolTwitter.Blattner,Dalolaand
LomickahighlightedhowTwittermayprovideanauthenticanddynamicplatformthatenhancesthe
languagelearningexperience,whileatthesametimedevelopingstudents’multiliteracyskillsina
secondlanguage(L2).18studentsfromalargesoutheasternuniversityprovidedforasampleand
579tweetswereexamined,171ofwhichcontainedhashtags.Blattner,DalolaandLomicka’saim
wastoinvestigatetherelationshipbetweenstudents’abilitytoaccessinformationinthehashtagsand
tounderstandthenatureofthelargertweetinwhichitappears.Theresultssuggestedthatlanguage
learnershaveatendencytoglanceoverthehashtagsandmakeguessesbasedontheinformation
containedtherein.Theincorporationofculturalandlinguisticelements linkedtomicrobloggers’
socialtaggingisaninterestingandimportantaspecttoaddinforeignlanguageclasses.Learning
aboutandunderstandinghashtagscanpromotethedevelopmentofnoticingculturalreferences,a
skillthattheauthorsofthechapterdeemindispensableforsuccessfulautonomouscommunication
acrossnationalboundariesandforonlinecommunicativepractices.

Chapter4(pages5982)ofthevolumeisauthoredbyElianeThainesBodah,JoshMeuthAlldredge,
AlcindoNeckel,EmanuelleGoellnerandBrianWilliamBodah.ThetitleofthechapterisChallenges 
and Perspectives of Language Education Technology in Brazil: From Confronting Native Language 
Loss to Implementing EFL Classesanditdealswiththechallenges,advances,andperspectivesof
language-educationtechnologyinBrazil.Language-educationisanextremelyimportanttopicfor
Brazilbecausemanyindigenous languagesareclose tobeingextinctasa legacyofcolonization
andthefactthatPortuguese,thenationallanguageofBrazil,istheonlyofficiallanguageandthus
monopolizestheentirecommunication.TheissueisfurthercomplicatedbyBrazil’sincreasingly
globalizedeconomythatdemandstheacquisitionofaforeignlanguageinordertobecompetitive.
Englishhasbeenintroducedinto thecurriculumof thevastmajorityofBrazilianpublicschools
overthecourseofthepastfewdecades.Inadditiontothat,severalprivatelyownedprofit-oriented
Englishlearningenterprisesareofferingwidespreadservicesthroughoutthecountry.Nevertheless,
English(andevenPortuguese)fluencyremainstobeaproblem,whichraisesanumberofcritical
questionsthatwerediscussedinthischapter,suchaswhyislearninganewlanguagesuchachallenge,
whichmethodologiescanbeutilizedtoincreaselanguageacquisitionandboostfluency,whatare
thenewtechnologiesthatareusedinteachingasecondlanguageinBrazilianschools,andhowis
theirimpactbeingmeasured?Further,theauthorsalsofocusedonthequestionwhetherBrazilian
teacherswerepreparedtointegratenewtechnologiesandinnovativemethodsofteachingandlearning.
TheresultsofthestudyhaveshownthatseveraltechnologiesarebeingimplementedinBrazil,and
thatasatheoreticalframework,educationalcommunicationhasbeenrecognizedasapowerfultool
toincorporatesuchtechnologiesinlanguageeducation.Thestudyhasalsoproventhattheuseof
learningtechnologiesisacommonandgrowingfeatureamongstudents,whileitisincreasingat
slowerpaceamongteachers.

Chapterfive(pages83103)ofthevolumeisauthoredbyClaraBurgoistitledTeaching Spanish 
in the Digital Age: A Flipped Classroom or Just Hybrid?anddealswiththeissueofflippedclassroom
inthefieldofSpanishteaching.Theflippedclassroomhasbecomeverypopularrecentlyasaresult
ofahybridmodelofinstruction(acombinationofclassroominstructionandanonlineplatform).In
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chapterfive,theauthoraimedtorespondtothefollowingquestions:Whatisamorerecommended
modelforteachingSpanishinthedigitalage?Whatkindofactivitiesshouldwefocuson,asinstructors,
intheclassroom?Whatworksbestforstudentstostudyandpracticeoutsideoftheclassroom?Both
modelsweredescribedwiththeiradvantagesanddisadvantagessothatinstructorscouldchoosethe
onethatbetterfittedtheircourses.

Recentresearchhasshownthebenefitsofusingthishybridmodelcomparedtothetraditional
modelofallface-to-faceclassroominstruction(Caulfield,2011;Koller,2011;Ng,2009;Rubio&
Thoms,2012).Accordingtotheresearchcitedabove,instructorsspendlesstimelecturingasstudents
spendmoretimeengagedintask-orientedactivitiesinahybridcourse.AccordingtoBurgo(2016,p.
84)“theflippedclassroomisaformofhybridlearninginwhichstudentslearnnewcontentonline
bywatchingvideolecturesbeforeclass.Inthismodel,theactivitiesthatusedtobehomeworkare
nowdoneinclasswithteachersofferingmorepersonalizedguidanceandinteractionwithstudents,
insteadofprovidingthemwithlecturesofthematerial.”Theroleoftheeducatoralsochangedfrom
thatofalecturertoafacilitator(Stutzmann,Colebech,Khalid,Chin,&Sweigart,2013);thestudent
changesfromapassivetoanactivelearner.

Chaptersix(pages104142)ofthevolumeisauthoredbyBailuLi,SijiaYao,andWeiHongand
istitledBeginning Chinese as a Foreign Language Online Course Design: Utilizing Multiple Digital 
Modes and Assessments.Li,Yao,andHong(2016,p.104)claimthat“studentsmaypotentiallybenefit
frommoreefficientusesofmultimediaresourceswithincreasedcriticalthinking,communication,and
problem-solvingskills(Trickeretal.,2001;Felix,2002;Spangle,Hodne&Schierling,2002;Levy
&Stockwell,2006).”Theauthorsalsopointouttothecritics,whoontheotherhandhighlightthe
potentialdrawbacksfordistancelearningstudents,includingisolationfrompeers,lackofengagement,
andinsufficienttechnicalsupport(Shield2000;MuilenburgandBerge,2005;Simonsonetal.,2009;
Berge1999;HaraandKling2000;Bower,2001;Wang&Chen2013).Chaptersixconcernstheways
inwhichdistanceonlinelearningcontentcanbedesignedanddevelopedthroughtheutilizationof
multimediaandcultural-enrichedmaterialsforfirst-year-levelCollegeChineseForeignLanguage
(CFL)courses.Li,Yao,andHongdiscussaboutemployingvirtualinteraction,includingstudent-
content, student-instructor, and student-student interaction in course design and course design
development.Thechapterendswithdiscussionsofthecurrentchallengesandnewdirectionsfora
betterpracticeofteachingandlearningofChineselanguagecoursesatadistance.

Chapterseven(pages144169)ofthevolumeisauthoredbyTashaN.LewisandistitledCreating 
a Micro-Immersion Environment Through Telecollaboration.Inthischapter,theauthoraimsatoffering
aninnovativeapproachforimplementingtelecollaborativeactivitieswiththepurposeofenabling
studentstoconnectwithpeersinreal-time,withthegoalofcreatingamicro-immersionexperience
calleda“VirtualLanguageExchange”.Thischapterfurtherdescribesandcomparestwointermediate
SpanishclassesparticipatinginVirtualLanguageExchangesviaSkype:onepairedwithpeersfrom
thetargetlanguageandculture,andonepairedwithpeersfromwithintheclassitself.Studentsfrom
bothgroupsparticipateinmeaningfulinteractionsinthetargetlanguageinordertocompletethe
assignedtask-basedactivities.Lewisarguesthat“findingnewwaystobringthetargetlanguageto
lifebyusingtechnology,liketheVirtualLanguageExchangeexperiencedescribedhere,canbenefit
students’foreignlanguagedevelopmentinmultipleways.”(2016,p.144).

Chapter eight (pages170187)of thevolume is authoredbyMargaritaVinagre and is titled
Developing Key Competences for Life-Long Learning through Virtual Collaboration: Teaching ICT 
in English as a Medium of Instruction.InthischapterVinagrepresentsthefindingsfromagroupof
forty-ninefourthyearundergraduatestudentswhoweretrainedinablendedlearningenvironment
over twomonthswith thepurposeof acquiringbaseknowledge andhands-on experience about
information and communication technologies (ICT) and their possible applications to the EFL
classroom.ThecoursewastaughtinEnglishasaMediumofInstruction(EMI)whiletheparticipants
workedinawikidesignedspeciallytofacilitatediscussionandcollaborationintheforeignlanguage.
Thefindingsinthisstudyindicatethatvirtualcollaboration,whenintegratedinaclassroomwhere
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contentistaughtthroughEMI,hasthepotentialtofostertheacquisitionnotonlyofbaseknowledge
ofthesubject,butalsoofavarietyofkeycompetencesforlife-longlearning.Theseincludedmostly
socialanddigitalcompetences,entrepreneurialandlearningtolearnskills.Further,theparticipants
ofthestudyalsomentionedthattheyhaddevelopedlinguisticskillsintheforeignlanguage,although
thiswasanon-languagesubject.Vinagreclaims(2016,p.181)that“thesefindingsseemtosupport
currentresearchinEMIandContentandLanguageIntegratedLearning(CLIL)whichsuggeststhat
implementingtheseapproachesintotheclassroomcanoffersignificantgainsintheforeignlanguage
(Admiraal,Westhoff&deBoot,2006).”Shesuggeststhatinfuture,itwouldbeworthexploringthe
impactthatengagingstudentsinvirtualcollaborationineitherofthesetwoenvironmentshasfor
foreignlanguagedevelopment.

Chapter nine (pages188207)of thevolume is authoredbySílviaMelo-Pfeifer and is titled
Translanguaging in Multilingual Chat Interaction: Opportunities or Intercomprehension between 
Romance Languages.Inthischapter,Melo-PfeiferanalysestheintercomprehensionbetweenRomance
Languages(RL)asaparticularsettingofmultilingualinteractionintheglobalizedandthedigital
world.AccordingtoMelo-Pfeifer,“intercomprehensionisamultilingualpracticewhereinterlocutors
collaborativelyachievemeaningthroughtheuseoftypologicallyrelatedlanguagesandothersemiotic
resources, exploiting the similarities existing across languages and the opportunities of transfer
theyoffer.”(2016,p.188).Sheclaimedthatthecommunicativecontractunderlyingthisparticular
typologyofmultilingualinteractionstressesthateachinterlocutorshouldmasteratleastoneRLand
useitproductivelywhileatthesametimetryingtounderstandtheRLoftheotherspeakers.She
drawsheranalysesofmultilingualexchangesinchatroomsfromtheplatformGalanet.Sheanalysed
criticallythreebehavioursrelatedtothebreakdownofthecommunicativecontract–andrespective
consequences–byusingataboolanguage(English),theuseofotherlinguisticresourcesnotincluded
inthecontractandtheproductionofutterancesintargetlanguages.Thesecommunicativebehaviours
justified the need to enrich the understanding of intercomprehension by adopting a translingual
lensandinduecourseabandonedthestillprevalentmonoglossicorientationinresearchinorderto
successfullydealwiththismultilingualcommunicativecontext.

Chapterten(pages208234)ofthevolumeisauthoredbyYaRao,CongcongWang,andJacob
BenderandtitlesFrench-Chinese Dialogical Interaction via Web Collaborative Blog-Writing: Code-
Switching to Extend Online Tandem Language Learning.Intheirstudy,Rao,WangandBenderexplore
howaFrench-Chinesewebcollaborativeblog-writingprojectprovidesaspaceforunderstandingthe
variousmetalinguisticapproachesthatforeignlanguagelearners’usetofacilitateforeignlanguage
learningandinterculturalcommunication.Thestudyadoptedamultilingual-plurilingualapproach,
aninterlingualapproachandawebcollaborationapproachasaframework.Thefindingsrevealed
theincreaseddevelopmentofFFL(Frenchforeignlanguage)andCFL(Chineseforeignlanguage)
learners’metalinguisticawareness,plurilingualcompetence,andbilingualskillsthatwasaccomplished
throughwebcollaboration.Inthestudy,theauthorsalsodiscussedtheimplicationsregardingweb-
basedtandemlanguagelearningandpeer-assistedwebcollaboration.Theresultsshowedthatmore
thanathirdoftheforeignlanguageparticipantsdemonstratedmetalinguisticawarenessduringonline
interactionwithnativespeakers.Thelearnersseemedtoconsciouslyconnecttargetlanguagelearning
to their prior knowledge of their mother tongues. During the web collaboration, all participants
demonstrated bilingual skills (e.g., code switching). Consequently, the authors suggested web
utilizingcollaborationinatandemlearningformwiththepurposeofdevelopingforeignlanguage
learners’plurlingualcompetenceaswellasmetalinguisticawareness.Accordingtotheauthors,web
collaborationcostslesshumanandmaterialresourcesincomparisonwithatraditionalface-to-face
learning,itbenefitssmallforeignlanguageprogramsandstudentsinremoteareastopracticeforeign
languagelearningwithnative-speakers.

Chaptereleven(pages236252)ofthevolumeisauthoredbyAgnieszkaLegutkoandtitlesYiddish 
in the 21st Century: New Media to the rescue of endangered languages.Inthischapter,theauthoroffers
thefirstscholarlyanalysisofteachingtheYiddishlanguageinthedigitalage.Shefurtherarguesthat
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newmediahaveatremendouspotentialforrescuingendangeredlanguages.Thechapterinvestigates
thepedagogicaladvantagesanddisadvantagesofusingdigitaltechnologiesinteachinglanguages,
aswellastheensuingchallengesforteachersandstudents.Itoffersabriefoverviewofthehistoryof
theYiddishlanguageandculturebyexaminingrelativelynewdigitalplatformsasYiddishpop.com,
MappingYiddishNewYork,TheGrosbardProject,Yiddishaudioandvisualmaterialsavailable
online,suchasvideos,soundarchives,onlinenewspapersanddictionaries,aswellasdistancelearning
opportunities.Legutkoclaims,“socialmediacanserveasaveryefficientwayofpromotingtheless
commonly taught languagecoursesandreachingwideraudiences.”(2016,p.248).Also,several
YiddishlanguageprogrammesandYiddishorganizationshavetheirsignificantFacebookpresence,
e.g.ColumbiaUniversity,OxfordUniversity,Bard-YIVOandVilniusYiddishSummerPrograms,
YiddishBookCenter,Ingeveb:AJournalofYiddishStudies,etc.Sheconcludesbystatingthatthe
FacebookpagesandTwitteraccountsdedicatedtoYiddishhavethousandsoffollowers,whichsignals
thatsocialmediaoutreachforlesscommonlytaughtlanguageshasapromisingpotential.

Chaptertwelve(pages253276)ofthevolumeisauthoredbyByung-jinLimandDanielleO.Pyun
andtitlesKorean Foreign Language Learning: Videoconferencing with Native Speakers.Thischapter
presentstheinterculturalandlinguisticexchangesbyforeignlanguagelearnersinanexploratorystudy
ofInternet-baseddesktopvideoconferencingbetweenKoreanlearnersatauniversityintheUnited
States,andtheircounterpartsataSouthKoreancollege.Thedesktopvideoconferencingprojectwas
designedforforeignlanguagelearnersofKoreantoassistindevelopinglinguisticcompetence,as
wellasinterculturalcommunicativecompetence,byprovidingthelearnerswiththetargetlanguage
andculturethroughreal-time,one-on-onecommunication.Thestudyshowstheemergingthemesthat
recurinavideo-chat.ItalsoreportsontheKoreanlanguagelearners’self-ratedproficiencyintheir
targetlanguage.Theauthorsexaminedthechallenges,forinstance,theteachersandthestudentshad
tocommunicatecloselywitheachothertoschedulethevideoconferencingthroughoutthesemester
duetothedifferentinstitutionalacademiccalendarsandthetimedifferencebetweentheU.S.and
Korea,anddifficultiesinvideo-conferencing(theydealtwithquiteafewtechnicaldifficultiesinterms
ofconnectivity)thatwasfollowedbyadiscussionoftheeffectivenessofsynchronousone-on-one
video-conferencingforlanguagelearningingeneral,andinKoreanlanguageeducationinparticular.
LimandPyunclaimthat“thereisnodoubtthatthiskindofcollaborativeandlearner-centeredonline
communicationactivityrequiresexpandedrolesandresponsibilitiesfromtheteacher–aproblemif
theteacherhasalreadybeensufferingfromalackofresources,time,andlittletonosupportorhelp
fromtheirowninstitutions”(2016,p.269).Theauthorsfinishoffbysuggesting“morecomprehensive
studiesareneededintheusesoftechnologyinlanguagelearning,andtheeffectivenessoftheInternet-
basedtechnologyonKoreanlanguageteaching”(2016,p.270).

Chapter thirteen (pages 277297) of the volume is authored by Sawsan Abbadi and titles
Globalisation and possibilities or Intercultural Awareness: Multimodal Arabic Culture Portfolios at 
a Catholic University.ThischapterinvestigatestheteachingandlearningofArabicatoneCatholic
universitycampus,withafocusuponthecomplexinteractionsbetweenlanguageandcultureina
postmodernglobalizedcontext.Itfocusesontheuseof“multimodalcultureportfolios”asameansto
engagestudentsbothlinguisticallyandculturallyinclassroomandcommunitydiscourses.Through
theirinteractionsandco-constructionofknowledgewithotherparticipants,thesestudentsareinvite
toreflectuponthemultiplecommunicativecontextsthatareshapingandbeingshapedbythem.The
resultsofthestudyaresignificantforenrichingthegeneralconversationoninterculturalproficiency
inclassroomdiscourse,curriculardecisions,rolesandchallengesofteachers,andtheinvolvementin
targetlanguagecommunities,particularlyinlesscommonlytaughtlanguagessuchasArabic.Abbadi
claimsthat“cultureportfoliosareamechanismthatcombinesvariousaspectsofcontentandtask-
basedteachingwithdirectandindirectapplicationsofcriticallanguageawarenessasapedagogical
tooltoproblematizestudents’understandingandawarenessofideologicallinksbetweenlanguage,
culture,identity,andpower”(2016,p.290).Theauthorspecificallyhighlightsthesignificanceof
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theideologicalconnectionbetweenteachingArabicasaforeignlanguageintheU.S.andcurrent
rapidshiftsintheglobalsociopoliticalandculturalcontextsbetweentheU.S.andtheArabworld.

Chapterfourteen(pages296314)ofthevolumeisauthoredbyLatishaMaryandAndreaYoung
andtitlesThe Role of Multi-Media in Expanding Pre-Service Teachers’ Understanding of Culturally 
and Linguistically Diverse Classrooms and Furthering Their Professional Identities.Inthischapter
MaryandYoungpresenttheresultsofaqualitativestudyconductedwithpre-serviceelementary
schoolstudentteachersenrolledinaMasterscourseonculturalandlinguisticdiversityatoneuniversity
teachereducationinstituteinFrance.Thestudyaimedtoevaluatetheimpactofthecourseonthe
studentteachers’understandingofculturallyandlinguisticallydiverseclassroomsandquestioned
whethertheuseofmultimediaresourcesthroughoutthecoursecouldcontributetofosteringagreater
senseofempathytowardstheirfutureculturallyandlinguisticallydiversestudents.Theresultsshowed
thattheuseofvideoinparticular,incombinationwiththeoreticalreadings,washighlyinstrumental
inhelping the students tounderstand the concepts linked to second language acquisition and in
providingthemwithstrategiesfortheirlinguisticallyandculturallydiverseclassrooms.Theauthors
neverthelessexpressedtheirscepticismregardingthesufficiencyintheuseofmultimediainfostering
asenseofempathyinstudentsandsuggestedfurtherpedagogicalinterventions.

Chapter fifteen (pages315333)of thevolume is authoredbyHaixiaLiu,WenhaoTao, and
William Cain and titles Investigating Mobile Assisted English Foreign Language Learning and 
Teaching in China: Issues, Attitudes and Perceptions.InthischapterLiu,TaoandCainpresentthe
resultsoftheirstudyonhowEnglishasaForeignLanguage(EFL)teachersandstudentsinChina
spontaneouslyuseappsforsmartphoneandtabletstosupporttheirinformallanguagelearning.The
chapteralsoseekstodetermineEFLteachers’perspectivesoninformalandformalMobileAssisted
LanguageLearning(MALL).Theresultsofthesurveyshowedthatallparticipantswereusingapps
tolearnforeignlanguagesinformally.Theyfurtheralsorevealedthatthemostfrequentlyusedapps
werebasedonform-focusedbehaviouristactivitiesratherthanlearner-centredconstructivistactivities.
AcomparisonofusagebetweenEFL teachersandstudents revealednosignificantdifference in
theirchoiceofapps;nevertheless,studentsexpectedguidancefromEFLteachersinusingappsand
resourcestofacilitatelanguagelearning.Finally,whilethesurveydataindicatedEFLteachershad
positiveattitudestowardsinformalMALL,theinterviewsrevealedthatmanyofthemheldnegative
sentimentstowardMALLintheclassroom.Liu,TaoandCaininterpretedthisdiscrepancyinattitudes
asareflectionoftheteachers’concernsaboutlearners’self-controlandautonomouslearningskills,
aswellasconcernsaboutrequiredteachers’knowledgeandperceivedchangestoteachers’roles.

Chaptersixteen(pages334364)ofthevolumeisauthoredbyLisaWinsteadandtitlesMexican 
Heritage ELL and Native English Speaker Interaction: A Case Study of Tandem Language Learning 
Strategies.Inthischapter,Winsteadpresentshercasestudythatfirstlyexploredthepotentialofa
duallanguageprogramthatprovidesanEnglishLanguageLearner(ELL)andaSpanishLearner
(SL)withopportunitiestoengageinauthenticaswellasmutuallanguageexchangeand,secondly,
themultipletypesoflanguagestrategiesemployedbyadolescentstoteachandlearnlanguagefrom
oneanotherintandemlearningsituations.Findingsfromatranscriptionanalysisof12Englishand
Spanishvideotapedsessionsofonedyadrevealednovelandindepthinformationaboutstrategies
utilizedincompensatory,administrative,andsocialwaystoextendtheflowofcommunicationin
tandemlearning.Findingsofthestudyindicatedthattandemlanguagelearningnotonlyprovides
aspaceforlanguagelearnerstoengageinpluralstrategiestopromoteteachingandlearning,but
also learner metacognition when peer learners employ interlingual and plurilingual measures to
compensateforlanguagegaps.Theauthoralsohighlightedtheimplicationsofthestudyofonline
tandemlanguagelearning.Tandemlanguagelearning“providesamodelfromwhichtofurtheranalyze
thestudyoftandemlearningandthelanguagestrategiesutilizedbypeersinface-to-faceaswellas
onlineformats.”(Winstead,2016,p.353).Shealsoclaimsonlinetandemlanguagescenariostobe
inexpensiveandcanbeutilizedtopromotelanguagepracticeaswellasinforminstructorpracticein
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thefield.Further,byutilizingtandemlanguagelearning,researcherscangaininsightsaboutlanguage
gapsandhowtosupportlearnersintandemscenarios.

Thefinalchapterofthevolume,chapterseventeen(pages365386)byMohsenShahrokhiand
ShimaTaherititlesThe Impact of Blog Peer Feedback on Improving Iranian English Foreign Language 
Students’ Writing.Inthisstudy,theauthorsaimedtoinvestigatetwoissues,firstly,whetherusingblog
peerfeedbackshaveanystatisticallysignificanteffectonimprovingIranianstudents’EFLwriting
skill, and, secondly, whether participants at different proficiency levels react differently to blog
peerfeedbacks,asfarastheirwritingimprovementisconcerned.Tothisend,sixtyIranianfemale
EnglishForeignLanguage(EFL)learnerswereselectedbasedontheirperformanceontheOxford
PlacementTest(OPT)andwerethendividedintotwogroups.Thefirstthirty-participantgroupwas
taught through the conventional face-to-facemethod; the second thirty-participant group, which
consistedofthesameproficiencylevelmembersasthefirstgroup,receivedblogpeerfeedbacksas
thetreatment.Afterthreemonthsofinstruction,apost-testwasadministeredandtheresultswere
subjected tostatisticalanalysis.Theanalysis revealed thatusingblogpeer feedbackscanhavea
statisticallysignificantimpactuponimprovingthewritingskillsofEFLlearners.

ThevolumeeditedbyWangandWinsteadoffersavarietyofhighqualitycontentwhichhas
becomeevenmorerelevantandvaluableduetothesurgeoftheSARS-Cov-2pandemic,duetowhich
manyofthethemesinthevolumeweresomewhatneglected.Wefeel,though,thatfullattentionshould
begiventotheissueoflanguagelearninginthedigitalpost-Covidage.Theverydetailedfindings
andliteratureonthelatestdevelopmentsinforeignlanguagelearninginthedigitalageoffervaluable
resourcesforbothpractitionersandresearchersalike.Thevolumeisalsousefulreferencebookfor
teachersbeginnerswhomightbetechnology-shyaswellasforexperiencedlanguageteacherswho
mighthavebeenforcedtotakeononlinecoursesvirtuallyovernight.
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